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Feedback policy – verbal and written 
 
At Blue Gate Fields Junior School, we know that feedback is powerful, but variable in its 
impact on learning. Feedback must be part of a formative learning culture which fits the 
stage of learning: surface, deep or transfer. We use feedback to close the gap between 
current and desired learning and understand that immediate in-lesson feedback is more 
effective than post-lesson feedback. Our pupils want feedback that is ‘just in time’, ‘just for 
me’ and ‘about my work’. 
 
 
The Education Endowment Foundation provides a clear rationale for feedback that focuses 
on feedback on the task not ego, student self-efficacy, normalising of error, challenge, trust, 
motivation and student voice, with research showing that these approaches have the 
greatest impact on improvement. 
 
 
Key Principles 
 

• The child is at the centre of the learning 
• Prior learning is the starting point for feedback 
• Effective feedback occurs when it is received and acted upon  
• Feedback is most powerful when it is from the pupil to the teacher so that teaching 

and learning become synchronised 
• Feedback is meaningful 
• The children interpret and understand our feedback; it is empowering 
• The feedback is fair, trustworthy, kind and helpful. It is specific, not general, hurried 

or impatient. 
• Feedback is integral to the shaping of lessons and the planning for future learning; it 

informs assessments that produce consequences for both the pupils and the 
teachers which are dependent on the inferences that are made 

• Feedback avoids escalation of misconceptions  
• It is based on good communication between learners and teachers 

 
Growth Mindset 
 
We have established a growth mindset thinking culture in the school over a period of years 
and believe that this approach to tackling challenging learning promotes high self-efficacy 
and trusting relationships between pupils and teachers; this means that feedback is more 
likely to be effectively used for ways forward and improvement. We promote the attitude 
that mistakes are a normal, useful part of the learning process; we are constantly striving to 
create a culture where children believe in their own ability to act on advice and improve 
their learning outcomes. 
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The Target board is a visual model of 
learning that supports pupils to 
articulate their emotional responses to 
learning. It is used to understand the 
process of learning and to appreciate 
that learning is often a struggle.  
 
The Learning Toolkit gives children the 
language to talk about ‘having a go’, 
‘being determined’, ‘being curious’ and 
‘looking for strategies’. Pupils refer to 
the Learning Pit (James Nottingham) to 
create a visual appreciation of the processes involved in learning. Growth mindset 
promotion supports pupil self-efficacy so that feedback can be received optimistically. 
 
What does feedback look like? 
 

• Dialogue – everyone talking about their learning and how to improve 
• Learning being continually evaluated and adapted 
• Children being questioned, observed and listened to 
• Children being clear about where they are with their learning, where they need to 

get to and how to close the gap 
• Children understanding how to be a learner 
• Modelling, coaching, self- regulation and cooperative improvement (peer editing) 
• Avoiding an overly systematised approach to feedback and marking which can cause 

unnecessary workload 
 
Talk 
 
At Blue Gate Fields Junior School talk is taught explicitly. Randomly paired partner work 
encourages interaction with many learning partners, who can offer a variety of perspectives. 
Talk forms the basis of feedback from teacher to pupil, pupil to teacher and pupil to pupil. 
 
 
Verbal feedback 
 
Verbal feedback is high quality questioning, modelling and exemplification which is ongoing 
as the learning progresses. Verbal feedback will be given and received individually, in small 
groups, or as a whole class. It will happen in lessons, but also out of lessons in ‘Surgeries’ 
and intervention groups. Children need to be able to apply the feedback immediately. We 
do not require verbal feedback to be acknowledged in pupil books; the evidence of the 
impact verbal feedback should be seen in outcomes and application in future work. 
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Written feedback 
 
Teachers use their professional judgement, within a school culture of trust, to determine 
how much written feedback is given; it may look different depending on factors such as 
group size, the ability levels of the pupils and the subject being taught. We understand that 
written marking can consume much time out of lessons and therefore attention has been 
paid to unnecessary workloads. We agree that when thinking about feedback and marking, 
if it is not useful for the pupils, or for the teacher, then we would question its purpose. 
Written feedback is often used to prompt secretarial corrections and spelling errors, 
although such errors should be marked cautiously in order to avoid a loss of focus on the 
main learning intention. If written feedback is given, it should be understandable to the 
pupil to ensure that they have full comprehension of its meaning. Time to read and respond 
(in green pen) must be given. If comments are not read by the child, then there is no 
purpose to the feedback, unless the comments are intended for an adult who would find 
them useful. Next steps comments are often not useful as they should form the next focus 
of teaching. Our focus is on the impact of the feedback. 
 
Child-led feedback 
 
Processes for child-led feedback must be explicitly taught and integral to the learning 
process.   
  Self-marking 

Completed within lessons, self-marking provides children with immediate 
feedback enabling them to self-correct work, check methodology, seek 
advice or support and make improvements. Self-marking can be particularly 
effective in mathematics lessons. For self-review to be effective, pupil should 
check their work against success criteria, worked examples, or teacher 
modelling to reflect on progress and take control of learning. When working 
in this way, children tackle a limited number of problems, getting feedback 
quickly to encourage them to move on rapidly if they are able to, or to alert 
the teacher if further teaching is needed. Instant feedback can encourage less 
confident pupils to move onto more challenging problems. Pupils can also 
work to compare answers and where answers do not agree, challenge each 
other and try to find out where the errors have occurred. A form of over-
learning, this method of feedback encourages deep thinking, checking and 
proof-reading – it helps to store learning in the long-term memory, available 
to be recalled at will. 
 
Peer feedback 
With a different audience, children consider their work in more detail and 
with the reflective support of another. Talk to support conversation should 
be taught explicitly and modelled. Exposure to the work of others can inspire 
improvement, help to identify gaps and encourage collaboration in mistake 
spotting and correction. When children offer peer feedback, they place their 
own book on top of a partner’s – the child themselves is the only writer to 
edit their own work. 
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Subject specific feedback 
 
  Mathematics 

• Feedback will be verbal for immediate impact; written marking should 
be immediate where possible 

• Whiteboard work will offer opportunities for quick feedback and 
lesson modification 

• Memory and recall strategies (True or False? Odd one out, Spot the 
Mistake etc.) 

• ‘Have a go’ opportunities 
• ‘Show me’ 
• Shared modelling 
• Reasoning talk 
• Exploration and enjoyment of misconceptions 
• Using concrete resources to model understanding 
• ‘Marking’ fictitious work to internalise methods 
• ‘Surgeries’ for pre-teaching, or follow up support 
• Quick Maths in the whole class setting for recall and memory 
• Mini-Learning Pit drawings give useful feedback as learning 

progresses and help children to understand learning as a long term 
goal over a series of lessons that can involve struggle.  
 

 
Books may show less written work using these teaching and learning strategies. 
Mistakes will be acknowledged using a small red dot and will inform next step teaching. 
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English 
• Feedback will be verbal for 

immediate impact 
• Whiteboard support quick recall, 

practise, composition and 
rehearsal  

• Pupil partner work for discussion 
and rehearsal 

• Notebooks are used to compose, 
edit and play with language 

• Writing will be marked by pupils 
using an impact evaluation grid 
with ‘have I used’ criteria which 
are determined using a teacher-led 
to co-constructed continuum 

• Pupils will use highlighter to 
identify successes; teachers use 
the grid to make assessments 

• Written marking is more likely to 
take the form of evaluative 
teacher comments that talk about 
the impact on the reader, 
although these comments can 
also be verbal if conferencing has 
taken place 

• The writing process at Blue Gate 
Fields Junior School has been 
exemplified to identify feedback 
opportunities: 

 
Humanities, Science and Religious Education 

• Lessons will begin with recall and memory strategies (talk partners, 
quizzes, true and false games, visual prompts) 

• Visualiser stops are used to address misconceptions and teach in a 
responsive way 

• Where outcomes are cross-curricular writing, an evaluation grid is 
used for pupil to show evidence of subject specific understanding, 
plus a literacy or numeracy outcome 

• Green pen peer feedback conclusions are modelled by the teacher 
 

Memory and recall for feedback from pupils 
  
New learning is fragile and usually forgotten unless steps are taken to revisit and refresh 
learning. Teachers are wary of assuming that children have securely learnt material based 
on evidence drawn from close to the point of teaching it.  Teachers need to get feedback at 
some distance from the original teaching input when assessing if learning is secure.  
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Strategies for revisiting learning include low stakes quizzing, a test, game or talk around 
‘Knowing-doing gaps’. Teachers use Thinking Routines such as ‘See, Think, Wonder’ (I can 
see, I think that…, I wonder why…?), Mind maps and KWHL grids (What do I know? What do 
I want to know? How will I know that I have learnt?). Silent Conversations (Chalk talk) can 
elicit feedback from those pupils who are reluctant to share thoughts publically. 
 
 
 In lesson Feedback 
 
Throughout lessons, teachers will be ‘on 
the move’, asking questions, spotting errors 
and finding solutions. Using ‘my go, your 
go’ strategies on whiteboards, teachers will 
model and quickly receive feedback. Pupils 
will work with partners, often randomly 
chosen, to talk and offer verbal feedback to 
the teacher and other pupils. Teachers will 
allow time for the cognitive struggle, 
referring to the Target Board and Learning 
Pit to avoid pupil anxiety. As pupils grapple 
with learning, time given without teacher 
intervention is used to encourage strategy finding (climbing out of the Pit) and independent 
checking. At deeper stages of learning, feedback from peers can be used to evaluate.  
 

Learning Stages and Feedback 

Surface Re-teaching 
corrective 
Pointing out steps 
Using success criteria 
backtracking 

Deep  Suggesting strategies 
Extending 
Encouraging linking 

Transfer Encouraging error detection 
Self-regulation 
Skill transfer to a different 
context 
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Teachers offer feedback in the moment for maximum impact. Using Shirley Clarke 
Improvement Prompts (adapted for 
verbal feedback), teachers can 
structure their feedback messages 
by providing example, scaffold or 
reminder prompts. These prompts 
can also be used for written 
feedback. When providing 
feedback, teacher will start with 
the assumption that children can 
work independently given prior 
input and only increase the amount 
of intervention if the pupil cannot 
move on without it.  
 

 
Lesson structure, teaching and learning 
 
Learning intentions are specific and challenging; lessons are planned with low task 
complexity and high ceiling outcome possibilities.  Deliberate practise and structured 
methods for repetitive recall of understanding, with clear goals support pupils to make links. 
Small step learning with mini-plenaries and learning stops create many opportunities for 
feedback that progresses learning. These teaching and learning moments identify success, 
improvements and provide specific suggestions; we use responsive teaching methods. 
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Classroom environment for feedback 

 
Classrooms at Blue Gate Fields Junior School 
predominantly show learning process rather than final 
outcomes. Working walls display work in progress and 
support independence in accessing learning. The 
Learning Journey in writing, for example, allow pupils to 
self-regulate with reference to learning objectives and 
outcome possibilities. Through visual reminders, pupils 
understand that feedback on 
learning comes from the teacher, 
peers or their own evaluations. The 
feedback process puts the pupils in 
charge by modelling how to improve. 
Classrooms use visualisers to model 
and discuss improvements; these 
learning moments are often pupil lead. Learning Pit 
posters (James Nottingham) support pupil understanding 

of feedback as support as learning progresses. To support pupil understanding of feedback 
(and a culture shift away from red pen marking), a Feedback Triangle shows how pupils find 
out how information about their learning is communicated. In subjects such as science or 
history, ‘author’ could be replaced with ‘me, the scientist’, or ‘me, the historian’. 
 
Praise as Feedback 
 
‘Praise can undermine resilience, as it sends message that it is the student rather than his or 
her involvement and persistence in learning that determines success.’  
Hattie and Clarke (2018) 
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Praise at Blue Gate Fields Junior School acknowledges effort that results in effective 
outcomes or progress. Praise for the use of effective strategies for learning encourages 
growth mindset learners who embrace challenge and understand that mistakes are part of 
the learning process. 
 
Extrinsic rewards are not given so that pupils focus on their learning needs rather than final 
outcomes. This results in motivated pupils who welcome challenge and do not avoid tasks 
that they perceive to be ‘difficult’. Feedback is about the quality of work, compared with 
previous achievements, with advice on how to improve; it avoids comparisons with other 
pupils. Within this culture, written feedback that expresses praise is not necessary, although 
this is left to teacher preference. 
 
Monitoring of impact and effectiveness 

• All work in books will be initialled as acknowledgment and as a record of who taught 
the lesson. 

• Evidence of impact will be recognised through outcomes of learning in books, 
discussions, practical outcomes and ability to reason 

• Teachers will need to be conscious of the fact that in larger groups some pupils may 
miss out on individual feedback. They will need to consider structures or systems to 
ensure that feedback is given equitably. 

• Lesson observations will note successes in giving and receiving feedback using ‘A 
continuum for best practice teaching and learning’ 
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Appendices: 
 
Question Stems for self-regulation 
 
Ask children who are getting started with a piece of work: 
 How are you going to tackle this? 
 What information do you have? What do you need to find out or do? 
 What strategies do you have? 
 What method could you use? 
 What equipment do you need? 
 What questions will you need to ask? 
 How will you record what you are doing? 
  
Make positive interventions to check progress while children are working, by asking? 
 Can you explain what you have done so far? What else is there to d? 
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 Why did you decide to do it this way? 
 Can you think of another way of doing this? 
 Could there be a quicker way of doing this? 
 What do you mean by…? 

What do you notice when…? 
Are you seeing a pattern, or a rule? 
Have you thought of all of the possibilities? How can you be sure? 

 
Ask children who are stuck: 
 Can you describe the problem in your own words? 

Can you talk me through what you have done so far? 
What did you do last time? What is different this time? 
Is there something you already know that might help? 
What about putting things in order? 
Why not make a guess and check if it works? 
Have you compared your work with anyone else’s? 

 
Ask: 
 How did you get your answer? 
 Can you explain your answer? 
 If you had started with…rather than…? 
 Is your answer reasonable? 
 How did you check it? 
 What have you learnt? 
 Would you do it differently? 
 Did you use any new words today? What do they mean? How do you spell them? 
 What are the key points or ideas that you need to remember for the next lesson? 
 
 
Prompts to help children assess others’ work 
 

• I like this work because… 
• This work is successful because… 
• The biggest strength of this work is… 
• Another strength is… 
• You have thought of a good way of doing… 
• Your ideas to…is… 
• You might like to… 
• I might have done…differently. 
• You might like to …next time. 
• You could explain…in more detail. 
• You could take another look at… 

 
 
 
 
 


